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Abstract

In the following document, the research about
the study case of the Model United Nations (MUN)
in a group of students of the Master's Degree in
Education: Environment Education Field (MECEA) of
the National Pedagogy University (UPN) Mexicali is
presented. This research is relevant for the education
study field, specifically from a constructivist approach
and from the critical pedagogy, because it is analyzed
the importance of MUN as a pedagogic tool to foster
knowledge and capabilities in the students, developing
a critical consciousness. The research has been con-
ducted entirely with a qualitative focus of study case
with an ethnographic method, including instruments as
participatory observation, semi-structured interviews
and field journal. The main findings reached are that
in the study case analyzed, MUNs have shown to be
a useful pedagogic tool to foster and practice knowl-
edge about environmental education, environmental
impact, international cooperation, the 2030 agenda,
as well as necessary capabilities for an environmental
educator, such as negotiation, public speaking, formal
language and debate. Aspects of the MUN like role-
playing, Zone of Proximal Development (ZPD) and
the interactions between participants in a diplomatic

frame have proven to be crucial for the results that
these exercises foster in the participants.

Keywords: Education, constructivism, MUN, capa-
bilities, environmental education, pedagogy.

Resumen

En el presente documento se presenta la investig-
acion realizada sobre el caso de estudio del Modelo de
Naciones Unidas (MUN) en un grupo de estudiantes de
la Maestria en Educacion: Campo Educacién ambiental
(MECEA) de la Universidad Pedagdgica Nacional (UPN)
Mexicali. Esta investigacion presenta relevancia para el
campo de estudio de la educacién, especificamente desde
un enfoque constructivista, asi como desde la pedagogia
critica, ya que se analiza la pertinencia de los MUNs
como herramienta pedagdgica para fomentar cono-
cimientos v capacidades en los educandos, desarrollando
una conciencia critica. La investigacion realizada ha sido
conducida enteramente con un enfoque cualitativo de
caso de estudio con un método etnogrdfico, incluyendo
instrumentos como la observacidn participativa, entrevis-
tas semi-estructuradas y diario de campo. Las principales
conclusiones a las que se llegaron son que en el caso de
estudio los MUNs han mostrado ser una herramienta
pedagdgica Util para fomentar y poner en préctica cono-
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cimientos sobre educacién ambiental, impacto ambiental,
cooperacién internacional, la agenda 2030, entre otros,
asi como capacidades necesarias para un educador
ambiental como la negociacidn, el hablar en publico, el
lenguaje formal y el debate. Aspectos del MUN como
el juego de rol, la Zona de Desarrollo Préximo (ZDP) y

1. Introduction and state
of the art

In pedagogical studies, one of the great theo-
retical proposals is the constructivist one. In a
current scenario, this theory has become cen-
tral in different educational models around the
world. This document presents the result of
the use of the United Nations Model (UNM)
as a constructivist tool for learning and put-
ting knowledge and skills into practice in a
group of students in the Master’s in Education:
Environmental Education Field (MECEA)
the National Pedagogical University (UPN) in
Mexicali, Baja California (BC), Mexico.

Considering that this research is carried
out within a postgraduate framework of envi-
ronmental education, it is important to consider
the concept of environmental education, which
is understood as:

The educational action by which the edu-
cational community tends to become aware
of its global reality, the type of relationships
that humans establish with each other and
with nature, the problems derived from these
relationships and their root causes ... (Tamayo
cited Aguirre Ibarra & Mata Gonzailez, 2011,
page 61).

Other central aspects in environmen-
tal education are encouraging citizens to have
intercultural awareness, global awareness and
to be agents of collective social change (Mata
Gonzalez, & Aguirre Ibarra, 2007).

The discussion about the postulates and
the essence of constructivism that are discussed
in this document, come mainly from the propos-

las interacciones entre participantes dentro de un marco
diplomdtico han mostrado ser cruciales para los resulta-
dos que estos ejercicios fomentan en sus participantes.
Descriptores:Educacion, constructivismo, MUN,
capacidades, educacidon ambiental, pedagogfa.

als of Vygotsky, as well as Piaget as a comple-
ment. On the other hand, the postulates of
critical pedagogy are analyzed based on Freire’s
postulates.

Constructivism proposes that people cre-
ate their own learning, so that knowledge is
not imposed from outside the individual, but
is formed within. In constructivism students
must structure situations where they partici-
pate actively through social interaction (Schunk,
1997).

Constructivists declare that thought takes
place in situations (which Piaget calls cognitive
conflicts) and that people construct knowledge
based on their experiences in these situations
(Bredo cited in Schunk, 1997). According to this
theory, motivation depends on the cognitive
activity when interacting with social factors and
the forms of teaching, including means of sup-
port and language (Sivan cited in Schunk, 1997).

Although Piaget and Vygotsky have oppos-
ing ideas, they converge on the essence of the
constructivist model, where the student discov-
ers a range of knowledge, skills and opportuni-
ties, fostered by the teacher’s guidance, through
situations or controversies.

For Piaget, learning becomes tangible
when learners experience a cognitive conflict
and assimilate it to build or modify internal
structures. The pedagogue argued that it was
necessary to provoke controversies so that the
student obtained learning, since, for him, devel-
opment occurs when the cognitive structures
of the syudent collide with the stimuli from
outside. This situation is encouraged by posing
problems to students, so that they can solve them
(Schunk, 1997). It is important to highlight that
when raising problems for students, knowledge
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and skills that have been previously transmit-
ted by the teacher are put into practice. Piaget
also poses the need for social interaction, so that
the learner understands that there are different
points of view, making them become less ego-
centric (Schunk, 1997).

For his part, Vygotsky argues that the
interaction of social, historical-contextual and
individual factors results in the development
of the individual. For Vygotsky, the importance
of interactions lies in the fact that they allow
individuals to transform their experiences based
on their knowledge, to restructure the knowl-
edge they obtain and previously had. Vygotsky
argues that it is impossible to separate learning
and development from the context in which they
are inserted (Schunk, 1997). This postulate has
a close relationship with the postulates of Freire
(1970), since, for the Brazilian, to educate is to
create a situation where the individual learns to
become aware of their environment by himself,
with the aid of the educator that functions as
guide. Vygotsky and Freire converge on the fact
that the student through interactions with his
environment is the one who must become aware
and learn. The educator, based on these postu-
lates, works as a guide, does not impose knowl-
edge, but supports the learner’s awareness of
their reality according to their perception, which
for both authors must be critical.

One of Vygotsky’s main arguments is that
knowledge is constructed through the inter-
nalization of mental actions and processes that
occur through social interactions (Schunk, 1997).
This postulate is extremely relevant for this work,
since in the UNM (which will be explained later)
social interactions have a crucial role in the
learning and skills practiced and generated in the
exercise. In this line it is important to revisit the
postulates of liberating education proposed by
Freire (1970), which the pedagogue presents as
a problematizing education, which seeks to gen-
erate awareness among learners, with dialogue
being a central element to create awareness,
stimulating reflection about the conjunctures
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and historical processes that have led us to these
conjunctures. This postulate also reinforces what
Piaget proposes in a constructivist model; that
students present situations or controversies that
lead them to generate awareness with the aim of
achieving a more comprehensive learning, in a
more practical way.

One of the central aspects for this docu-
ment on the constructivist model is the Zone
of proximal development (ZPD), this concept
is analyzed extensively in the works of Vygotsky
and is discussed below, including its importance
for the case study of this investigation. The ZPD
can be defined as the zone that comprises the
range or spectrum between the current level of
development of an individual, determined by
the independent solution of problems, and the
level of development that can reach (potential),
determined by means of the solution of prob-
lems with the support of a guide, these being a
teacher or individuals with a higher level of abil-
ity (Vygotsky cited in Schunk, 1997).

The learner internalizes knowledge and/
or abilities due to interactions with other indi-
viduals with which he takes part, creating a
cognitive change. In the ZDP, learners use their
own perception and understanding of social
interactions to translate these experiences into
meanings, integrating an understanding of situ-
ations, which allows them to perform tasks that
they could not independently perform.

In a ZPD, the participating individuals (in
a given context) obtain greater learning, knowl-
edge and/or abilities by stimulating and sup-
porting interactions with the other participants
(Kempston, & Thomas, 2014). As can be analyzed,
a crucial part of the ZPD is what relates to social
interactions; Vygotsky’s constructivist postulates
have this concept in a central consideration, since
interactions are what allow individuals to achieve
greater development as individuals.

Continuing with the discussion of theo-
retical postulates relevant to the case study of
this document, it is necessary to return to the
postulates of Freire (1970). The Brazilian peda-
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gogue proposes a pedagogy of “becoming aware”,
which must use a critical and dialogical method
and must use innovative techniques to ensure
that the individual reaches the goal of critical
pedagogy which, according to Freire, is emanci-
pation. Developing a critical conscience implies
political participation for the Brazilian, since
it implies a capacity for decision and commit-
ment to society. As can be seen, the postulates of
critical pedagogy have a strong collective focus,
seeking that students seek the collective benefit
and not the individual, so the dialogical aspect
becomes even more important. In this same line,
Freire (1970) considers active methods to gener-
ate an awareness in the students, where a critical
capacity is developed in the individuals through
collective debate, through challenging situations
that are posed by the educator. This interaction
is proposed as a dialogical relationship, not an
imposition of ideas; a horizontal relationship of
discussion of ideas to arrive at more comprehen-
sive and inclusive reflections.

Combining the development of a critical
conscience, it is proposed that it begins with an
inner awareness of each individual; of its essence
as a product of a historical process developed to
the present (Gramsci cited in Rockwell, 1999).
However, it is important to clarify that Rockwell
(1999), taking up Vygotsky’s postulates, empha-
sizes that external perceptions are not assimi-
lated or determine entirely the learning and/or
knowledge of individuals, but that individuals
create their own knowledge and generate a par-
ticular consciousness combining the perceptions
of their context and their previous knowledge
and ideas, however the pedagogue declares that
the cultural representations of individuals con-
stitute an important part of critical thinking.

Rockwell (1999) states that learners
internalize the tools and knowledge perceived
in their social contexts. However, the pedagogue
argues that critical thinking is not only an
abstract cognitive skill, but, for her, it is a mat-
ter of real thought. The author’s claim that it is
a real thought, not an abstract cognitive issue.

This means that it is constructed through the
perception and elaboration of reality through
the individuals involved, that is, the critical
conscience is not only an issue that the educa-
tors present to the students and they take notes.
For learners to develop a critical awareness it is
necessary that they carry out practices and exer-
cises that allow them to carry out these elabora-
tions with the context, so that they themselves,
with the help of a guide (who would be the
educator), build this awareness.

In this way, instead of considering critical
thinking as a purely abstract cognitive process,
Rockwell (1999) presents it as a cultural prac-
tice, which is constructed in a particular way
depending on the context. For this reason, critical
consciousness cannot be pigeonholed only in a
context of formal education, but can be developed
in non-traditional spaces, where alternative inter-
pretations of reality are represented or discussed.
But this discussion leads to questioning: What
kind of educational instrument or practice can
make learners build this critical consciousness?
One answer to this questioning may be the UNM.

In the UNMs, one of the most developed
skills is critical awareness and decision-making,
this assertion is made since a master’s thesis
research has been carried out in which the capac-
ities fostered by the UNMs are analyzed, among
other issues (Mdrquez Duarte, 2018), therefore
the postulates of critical pedagogy sustain the
importance of exercises such as the case study
that is analyzed in this document. Likewise, the
dynamics of the UNM that is explained below,
has a constructivist component in its center.

The United Nations Models (UNM) can
be defined as simulations to learn the forms
and objectives of international cooperation and
international decision-making (Patterson, 1996).
On the other hand, if UNMs are analyzed as a
political simulation, they can be understood as a
model of a part of reality, usually a situation of
decision making and conflict resolution, with the
objective of learning about the interaction and
processes of the simulated situation (DiCamillo,
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& Gradwell, 2013). A third way of understand-
ing the UNMs is as simulation models; these
are a replica or operational model of reality,
which seeks to recreate a situation. By doing so,
it is possible to know the process of choosing the
involved actors and learn from said processes
(Diaz, 2016; Patterson, 1996). These models
allow participants to learn about realities that
are different to their national reality, and also
allow them to contrast problems and possible
solutions, making it possible to find new ways
to resolve international situations based on dia-
logue, consensus and peace (HMUN, s/F).

From an educational approach, the UNMs
contribute positively to citizen education in the
school, making a difference in terms of knowl-
edge of public issues, from local to international
level, their values and the motivation to exercise
citizen participation, this type of training is also
known as democratic schooling (Coviello, 2010;
Print, 2007).

For the purposes of this document, the
following concept is used for the UNMs based on
previous academic work (Mdrquez, 2017): “sim-
ulation” events of International Organizations
(OI) and/or legislative bodies. In these models,
the participants represent the Ambassador of
a country or NGO or a legislator, where they
present an official position (result of a previous
investigation), with which, through dialogue,
debate, persuasion, they seek to reach a project
of resolution, the first stage being a worksheet.

As it is perceived by the presented defi-
nition, the participants of these simulations
assume a specific role, with which they have to
play throughout the UNM. This characteristic
means that the participants have to investigate
the relevant information to be able to fulfill the
assigned role and they can have an experience of
greater learning within the simulation. This type
of simulations have the distinction of being “role
play”. Role play simulations allow participants to
put themselves in the place of others and have a
broader view of the situations addressed. This
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fosters the development of empathy for alter-
native perspectives and ideas, as well as previ-
ously unknown points of view, in this way the
participants increase their understanding and
that of others. The role of role-playing in UNMs
has been highlighted in previous research, pay-
ing attention to its usefulness as a pedagogical
tool (Agarwal, 2014, Chasek, 2005, Kempston, &
Thomas, 2014).

A subject that is highly practiced in the
UNMs is the process of cross-cultural under-
standing, as well as the practice of the diplo-
matic protocol, including the processes of the
simulated organisms, these issues generate an
extremely valuable learning experience for the
participants (Marquez Duarte, 2018; Obendorf,
& Randerson, 2012). The idea of cross-cultural
understanding refers to the understanding and
empathy between people of different cultures,
factors that foster tolerance, negotiation and
cooperation. Within this logic, cross-cultural
understanding goes hand in hand with the vision
called “global citizenship”. Global citizen as a
focus, is one that consists in creating an aware-
ness in individuals of promoting a social change,
without imposing a vision of how that change
should be, this is achieved through the creation
of safe spaces to analyze and experience other
forms of think in others and interact with oth-
ers. It is about empowering individuals to have a
more comprehensive and inclusive vision of the
world, without imposing a vision (de Andreotti,
2014). In such an internationalized outlook,
global citizenship has taken on great importance
within the international society, favoring educa-
tion with a global vision.

Likewise, within environmental educa-
tion, Rodriguez (2011) declares that the pro-
cesses of socialization in the school generate
awareness in students about the relationships
of the individual and their context; in this way
the UNM, by the role of social interactions in it,
becomes a constructivist pedagogical tool very
useful in environmental education.
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2. Method

As it has been previously addressed, in the
UNM, the participants represent a specific role,
in this case study, the participants were stu-
dents of the master’s degree in education; envi-
ronmental education field (MECEA) of the
National Pedagogical University (UPN) Unit
021 in Mexicali, Baja California, Mexico and
represented the ambassador of a country. The
students were informed about the committee to
be simulated and the topic more than a month
in advance, as well as the rules to be used in
the simulation. They were also asked to submit
an official position paper, based on a previous
investigation on the subject and the specific role
of each of them.

The simulated committee was UNESCO
(United Nations Organization for Education,
Science and Culture), which is one of the com-
mittees of the United Nations (UN). As students
of environmental education, UNESCO was cho-
sen because it is the committee in charge of all
the educational issues of the UN, and to focus
the exercise on their master, the topic of the sim-
ulation was: Relevance of environmental educa-
tion within the framework of the 2030 agenda of
the United Nations Organization. The group was
composed of seven adult students who had never
participated in a UNM, and I served as modera-
tor du to being the group’s teacher.

The rules that were used in the simulation
were as follows (it is worth clarifying that the
rules may vary slightly from simulation to simu-
lation, since this UNM was done in class, with
an approximate time of two and a half hours in
total, the rules were adapted in order to achieve
the best performance in the specific context of
the group): 1. Formal attire or, as the case may be,
typical clothing of the country. 2. The language is
formal and grandiloquent words are prohibited.
3. The use of the Ist. person singular is forbid-
den, that is, it is forbidden to say “I think”, since
a country or delegation is being represented not
a single individual. The allowed form of language

»

can be “Mexico considers that ..”, “We analyze
the situation ..” 4. To speak, one must raise the
placard and wait for the committee moderator to
give you the floor. 5. The time limit for each par-
ticipation is one minute (maximum), in the case
of reading positions it is two minutes. 6. In order
to communicate between delegates, diplomatic
notes are used, direct communication between
delegates is not allowed, except for the simple
caucus. 7. There are two main types of proce-
dures: moderated Caucus and simple Caucus.
In the moderated caucus, the participants raise
their placard for the moderator to give them
the floor. In the simple caucus, participants can
get up and talk with other participants more
informally. 8. To approve a worksheet, a vote is
taken, which is approved by simple majority. 9.
To approve a preliminary draft of a resolution,
a vote is taken, which is approved by a qualified
majority (2/3 parts).

The UNM was given a weight for the
qualification of the subject, so that the work and
effort put towards the UNM was reflected in
their grades and that there was a greater incen-
tive for the preparation of part of the students.
Since there was a class with the group per week,
with a duration of approximately 2 hours and
45 minutes, a full session was dedicated to ana-
lyze and discuss two academic articles about the
UNM as a pedagogical tool, so that the students
could understand the pertinence of the exercise
in their training, as well as so that they had a
more integral understanding of it. In that same
session, the rules were explained, which the stu-
dents already had written about a month before,
likewise, the countries that each of them would
represent in the simulation were distributed.
This session was held three weeks before the
simulation. Two weeks after that session, approx-
imately half of a session (one hour and a half)
was spent in clarifying doubts and performing a
simulation test so that the students were better
prepared for the exercise. The criteria that were
taken into account for the individual evaluation
of the UNM participants were the official posi-
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tion document, the number of participations,
the quality of the participants and the diplomatic
behavior and adherence to the rules.

To perform the case study analysis, an
entirely qualitative research model was used,
with a strong ethnographic approach (Creswell,
2003), using participatory observation tools
(with the support of a field diary), as well as
semi-directive interviews. Some of the inter-
views were conducted in person and others were
done in writing, sent and received by email, on
dates after the UNM. Of the seven participat-
ing students, six of them answered the interview
questions.

It is important to argue that the type of
study that was carried out is that of a clinical
subtype case study, since specific cases are ana-
lyzed in a limited fashion in a bounded situation,
this type of study is used to analyze individuals
from complex groups (such as UNM), the valid-
ity lies in the intensive study of the cases (Gomm
cited in Médrquez Duarte, 2018).

It is worth noting that traditionally the
UNDMs are made for students of higher or upper
secondary education. Previously, I participated
as an organizer in UNM at both levels, but this
case study constituted the first UNM carried out
at the graduate level, a factor that gives relevance
to research and that has determined certain
results of the research.

3. Analysis and results of the
case study

The UNM was held in a session, dedicated entire-
ly to the exercise, with a duration of approxi-
mately two hours and 30 minutes.

As first observations of the exercise it was
perceived that the students dressed in formal
clothes, all read their official position; they had
good proposals and the discussion was diplo-
matic and respectful. Regarding the perceptions
of the participants in general about the UNM,
there were varied opinions, however, the gen-
eral topics that were mentioned by the students
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were related to reach agreements, to know other
points of view, to work collectively and know the
OI processes.

One of the participants declares that
“Something else that I found very interest-
ing was the contributions of the classmates,
to know a little about the situation in China,
Brazil, Germany ... I realize that the perception
of people is different” (Participant 1, personal
interview). What was stated by participant 1 is
relevant to this research, since it is translated as
the development of cross-cultural understanding
capacity, which has been discussed before, and
is a valuable capacity for an educator, since the
educator has to know how to interact and train
students from different cultures at the same time,
while generating empathy. Regarding the issue of
reaching agreements and working collectively:
“.. I felt that some colleagues were going to have
problems, but apparently it was not the case,
everything went very well, and I think I learned
a lot, how to reach an agreement to reach an
objective for the benefit of all” (Participant 2,
personal interview). In this case, participant 2
highlights the cooperation that was developed by
the participants, in a diplomatic manner, seeking
to make decisions for a collective benefit, with-
out imposing ideas, through social interactions,
as previously discussed with the Constructivists
postulates, especially Vygotsky. Being able to dia-
logue and make decisions together are extremely
valuable personal and professional skills, espe-
cially as an educator, since being in front of a
group is necessary to know how to mediate and
achieve an environment with the least possible
conflicts.

One of the questions that were asked to
the participants was about the concepts and/
or knowledge that they put into practice in the
UNM, since, being in the second half of the
master’s degree in environmental education,
one of the main objectives was that they put in
practice the knowledge obtained in the classes
so far, in subjects related to environmental edu-
cation. In this topic the participants declared
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that they put into practice their knowledge and
preparation on environmental education, envi-
ronmental impact, international cooperation,
the 2030 agenda, dialogue and protocol/rules
that are followed in OI and international sum-
mits. Regarding this questioning, it is important
to emphasize that dialogue (negotiation and
tolerance), as well as following rules/protocols
(discipline) are considered as capacities that can
be developed by participating in UNM, which
differ from knowledge, taking into account that
capabilities are defined as follows: “The capacity
of a person reflects the alternative combinations
that the person can achieve, and from which
he or she can choose a set” (Sen, 1993, p.31).
That is, the capabilities are “the combination
of alternatives of the realizations that an indi-
vidual can accomplish to achieve his well-being
and achieve the desired development” (Marquez
Duarte, 2018, p.50).

One of the most important aspects of the
UNM to analyze its usefulness and effective-
ness as a pedagogical tool with a constructivist
approach is to know what capacities it fosters
in the participants. In a previous investigation
(Marquez Duarte, 2018) it is proved that the
UNM promotes a series of capacities in its par-
ticipants, so it was pertinent to know what capac-
ities it fostered in the specific case of this research
(students of the MECEA). In the aforementioned
research, that the UNMs can promote a total of
19 capacities were noted, these 19 capacities were
those indicated by the interviewed individuals
(18 students or university graduates). Since the
case study of the present research is from a group
of adult graduate students, 15 capacities were
selected from which the participants could select
those that they believe were promoted by the
UNM. The following chart shows the capacities
indicated by the MECEA students:

Chart 1. Capacities fostered by students in MECEA students

Frecuencia Capacidades
Public speaking 5 Organization
Negotiation 4 Discipline
Teamwork Debate
Tolerance Formal language
Working under 5 Writing formal

pressure documents

Source: Own elaboration with results of the field work.

The most popular skills developed among
the MECEA students were: the formal language,
followed by the ability to debate, as well as
speaking in public. On the ability to speak in
public, for example, one of the students points
out: “To speak in public, in my opinion, one
requires prior knowledge, organization, disci-
pline, research and formal language” (Participant
3, personal interview). The student states that the
UNM fostered the ability to speak in public, and
that in turn this capacity requires research capac-
ity, formal language, discipline and organization,

Frecuencia Capacidades Frecuencia

2 Research 3

Cross-cultural
4 . 2
understanding

5 Self-confidence 4
6 Decision making
1 Empathy 4

so this capacity building was transversal, not in
isolation between one or another capacity.

An important aspect about the UNM is
the interaction of the participants, due to this the
students of the MECEA were asked if they con-
sidered that the interaction with the other par-
ticipants in the UNM had effects on their experi-
ence, indicating the reason for their response. It
should be noted that all the interviewees stated
that the interaction in the UNM had an effect
on their experience as participants. Some of
the students’ responses about the effect of the
interactions were: “Yes. The exercise allows us to
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see not only from our perspective, but also from
the other’s perspectives” (Participant 4, personal
interview). “To perform the exercise, it required
the collaboration of almost all participants; this
led us to work as a team and with a proac-
tive attitude” (Participant 3, personal interview).
“Yes, since it helped me to listen to the different
positions and situations that other nations are
living” (Participant 5, personal interview).

What the students refer to about the
interaction is relevant to the research, since it
evidences the constructivist approach of the
UNM; as discussed in the state of the art, the
solution of problems collectively, with a guide
(in this case the moderator) is a clear example
of the constructivist postulates, especially of
Vygotsky. One of these postulates is the ZPD,
which was previously discussed and materialized
in the simulation dynamics of the UNM, where
the learners themselves through dialogue, debate
and teamwork come to propose solutions to the
defined problem, always with a guide (modera-
tor). Likewise, by touching on issues such as gen-
erating empathy, cross-cultural understanding
and teamwork, which are useful and required
skills as a human being, as well as an educator,
the UNMs constitute relevant pedagogical tools,
especially as an environmental educator. In this
regard it is important to highlight the symbolic
interaction approach (Goffman, 2006), since
it can be used as a basis to analyze the changes
that the UNMs generate when modifying behav-
ior (Mdrquez Duarte, 2018). This approach is
explained as the role or roles that each one of us
adopts as individuals in certain scenarios and/or
situations. In the UNM the specific role of dele-
gate is assumed, which determines the behaviors,
knowledge and skills developed in the exercise
and which, as Goffman states, are internalized in
the individual, even if the UNM ends.

A final question asked to the students of
the MECEA was if they would change any aspect
of the UNM to generate more learning/utility.
At this point, most of the interviewees pointed
out that what they would change is the time of
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preparation and the previous tests. They stated
that they would have liked to have more sessions
and more time to rehearse the UNM and prepare
better for their participation in it.

It is worth clarifying that it is considered
(with the results obtained in the research) that
the UNMs can function as an articulating exercise
of an adequate training for educators, in this case
environmental. To support this argument, the
Delors report (1996) presents interesting postu-
lates; the report highlights the four pillars of edu-
cation: learning to know, learning to be, learning
to do and learning to coexist. Of the four pillars,
the pillar of learning to live with others/coexist is
of special relevance for this research. In this pil-
lar, an education that allows to solve conflicts in
a peaceful and harmonious way, promoting the
knowledge of others, is sought. This is difficult to
achieve since a large number of individuals tend
to belittle and have prejudices against those who
are different from them, reacting with aggression
to the “other” as a result of ignorance and fear of
that “other”. In the UNM, cross-cultural under-
standing is encouraged as discussed above. This
capacity seeks empathy and harmonious coex-
istence to avoid and resolve conflicts, therefore
helpiong the task of educators, especially by the
pillars pointed out by Delors.

4. Conclusions

The UNM carried out with MECEA students has
been a pedagogical exercise with a constructivist
approach that has allowed us to study a specific
case of its application as an instrument to gener-
ate learning and, above all, capacity development
in its participants. Although the UNM have been
carried out as an educational exercise with stu-
dents for some decades now, they are usually car-
ried out with students of high school and college,
so the case studied, being a group of graduate
students, is a peculiar and interesting case that
yields clues and conclusions that contribute to
knowledge in the field of education.




Model United Nations:a constructivist tool

As it was seen in the previous section, the
field work showed that the students declared
having learned knowledge related to subjects of
their study program (environmental education),
as well as the dynamics of the UNM, which, as
previously discussed, has a strong constructiv-
ist focus. Beyond knowledge, the development
of skills that students declare to have obtained
in the UNM is extremely valuable. Among the
most developed skills by the MECEA students
are: formal language, debate, public speaking,
negotiation, empathy and teamwork.

As can be seen, developing a global and
intercultural awareness and citizenship, the
interactions between individuals and their con-
text, collectively finding solutions to problems,
as well as transforming themselves into agents
of change are main points that are worked on in
the UNMs and that have been addressed in this
paper. Likewise, as discussed above, the UNMs
are beneficial for the development of capacities
such as cross-cultural understanding, global citi-
zenship, empathy, dialogue, negotiation, among
others, which, as analyzed in the case study of
this research, are extremely important for an
educator, and especially for an environmental
educator, since what is promoted by the UNMs
is in line with the environmental values that rep-
resent the essence of environmental education,
such as dialogue, plurality, empathy and coex-
istence (Aguirre Ibarra, & Mata Gonzalez, 2011,
Rodriguez Pinson, 2011).

In this same line, it is worth highlighting
the usefulness of the UNM as a tool for the inte-
gration of social interactions between individu-
als in the school, as well as the development of
critical awareness.

On this subject it is important to return
to the postulates of Freire analyzed in the state
of the art: The UNMs, being a pedagogical tool
where awareness and critical capacity is devel-
oped in individuals through dialogue, debate
and negotiation, allows learners to generate their
own knowledge and understanding of social,
political and economic situations, so that the

UNM:s materialize as an “active” method (as pro-
posed by Freire), where students develop their
own consciousness through situations that are
posed by the educator, without the knowledge
or the specific point of view about the context
or the situation of the educator being imposed,
since the educator only acts as a moderator,
allowing the UNM to become a space where the
students themselves generate awareness, skills
and knowledge from their interaction and their
own understanding, arriving at more compre-
hensive and inclusive reflections, and constitut-
ing itself as a method that helps the participants
to become agents of change.

Another consideration in the conclusion
of this work is to recapitulate the importance
of role play in the UNM and the ZDP from a
constructivist approach; As can be seen in the
fieldwork section, the fact that the participants
had to represent specific roles (Ambassador of a
country) and interact with others who also had
roles generated knowledge and positive learning
in the students, supporting the discussion pre-
sented in the previous section on how the UNM
is a constructivist tool, following the postulates
of both Piaget and Vygotsky.

As final thoughts on the UNM, it is worth
highlighting that, in this case of study, although
the UNM lasted only 2 and a half hours (and a
15-minute break), it was possible to negotiate
and write a worksheet, which is the outline of
a draft resolution document, so called because
in the UN resolutions are reached to attack the
problems in the international community. A clear
example of a draft resolution is the Declaration
as a result of the UN Sustainable Development
Summit, from which emerged the 17 Sustainable
Development Goals (SDGs) in 2015.

It is important to clarify that this research
has been a specific case study, so the results
should not be generalized to apply to any other
case study. However, this research serves as a basis
for more research with more cases of study and
greater resources (material, human and time),
with the aim of continuing to analyze UNMs as
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a pedagogical method, from a constructivist and
critical pedagogy approach.
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