ALTERIDAD

REVISTA DE EDUCACION

P-ISSN:1390-325X / e-ISSN:1390-8642
http://alteridad.ups.edu.ec

@lEe

Jjanuary-june 2021
\Vol. 16, No. 1,51-64
https://doi.org/10.17163/alt.v16n1.2021.04

Service-learning methodology in an
integrated cost and marketing project

Metodologia de aprendizaje-servicio en
un proyecto integrado de costos y marketing

(& Dr. Francisco Ganga-Contreras is a professor and researcher at Universidad de Tarapaca (Chile)
(franciscoganga@academicos.uta.cl) (https://orcid.org/0000-0001-9325-6459)

(& Estela Rodriguez-Quezada is a professor and researcher at Universidad de Bfo-Bfo (Chile) (erodrig@ubiobio.cl)

(https://orcid.org/0000-0002-3259-0936)

(® Nataly Guinez-Cabrera is a professor and researcher at Universidad de Bfo-Bio (Chile) (nguinez@ubiobio.cl)

(https://orcid.org/0000-0002-6109-8457)

Received: 2020-10-07 / Revised: 2020-12-09 / Accepted: 2020-12-14 / Published: 2021-01-01

Abstract

The training of competent professionals, with a
vision and stamp of commitment to society, must go
beyond traditional teaching processes, with innovation
being a key factor. Service-learning (S-L) is a meth-
odology that integrates teaching with the community
service of students in a real environment. There are
several challenges in implementing this active meth-
odology, taking into account the stakeholders and the
needs of the community. In this sense, this study seeks
to describe the experience regarding the design, imple-
mentation and management of the service-learning
methodology in an integrated project that includes two
subjects, costs and marketing, in a business program at
a state university of the south-central Chile. The work
is based on the systematization of experience, based
on three phases of implementation within the commu-
nity: (1) planning, design and analysis, (2) delivery of the
service and, (3) evaluation, reflection and monitoring of
service-learning. The stages of design, implementation
and management of a project of these characteristics
could serve as a guide and guidance in future experi-
ences by teachers or institutions that are interested in
the innovation of teaching-learning processes.

Keywords: Service-learning, costs, educational
management, university governance, implementation,
marketing.

Resumen

La formacién de profesionales competentes, con
vision y sello de compromiso con la sociedad, debe ir
mas alld de los procesos tradicionales de ensefianza,
resuftando entonces la innovacién un factor clave. El
aprendizaje-servicio (ApS) es una metodologia que
integra la ensefianza con el servicio comunitario de los
estudiantes en un entorno real. Existen varios desafios en
la implementacion de esta metodologfa activa, teniendo
en cuenta las partes interesadas y las necesidades de la
comunidad. En este sentido, este estudio busca describir
la experiencia en cuanto al disefio, la implementacion y
la gestidn de la metodologia de aprendizaje-servicio en
un proyecto integrado que contempla dos asignaturas,
costos y marketing, en un programa de negocios en una
universidad estatal del centro-sur de Chile. El trabajo se
sustenta en la sistematizacidn de experiencia, basada en
tres fases de implementacién dentro de la comunidad:
(1 planificacién, disefio y andlisis, (2) entrega del servicio
y, (3) evaluacion, reflexién y monitoreo del aprendizaje-
servicio. Las etapas de disefio, implementacién y gestién
de un proyecto de estas caracteristicas podrian servir de
gufa y orientaciones en futuras experiencias por parte
de los profesores o las instituciones que se encuentren
interesados en la innovacidn de los procesos de la
ensefanza-aprendizaje.

Descriptores: Aprendizaje-servicio, costos,
gestion educativa, gobernanza universitaria, implemen-
tacion, marketing.
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1. Introduction

Organizations face a scenario characterized by
profound social, political and economic chang-
es, a phenomenon that has increased during
the pandemic that the planet is facing, and
which generates insecurities as uncertainty has
increased and has forced the introduction of new
models (Ganga-Contreras, 2013; Nifio-Gonzalez
& Linares-Herrera, 2020).

It is evident that the generation, repro-
duction and transfer of knowledge moves at a
significant speed in this complex and competi-
tive world, driven by the profuse development
of technologies (Ganga-Contreras et al., 2014;
Ganga-Contreras et al., 2019a).

The reality described indicates the need of
being increasingly innovative in the formation of
professional profiles that the community needs,
where university is inserted with innovative and
multifaceted methodologies (Vidal-Raméntol &
Fuertes-Camacho, 2013; Sdnchez-Marin et al.,
2019) and applicable to multiple types of stu-
dents (Puebla-Martinez et al., 2018) for increas-
ingly broad educational purposes (Dominguez,
2018; Rubio, 2018).

The business area does not escape this
reality, and therefore professionals are also
required to have a comprehensive training, with
sensitivity and empathy in the environment they
develop. In this context, new practices of citizen-
ship are created, training citizens to be participa-
tory, responsible, and committed to the common
good (Pérez-Galvan & Ochoa-Cervantes, 2017).

One teaching-learning methodology that
achieves this purpose is service-learning (SL),
which tries to connect the student to society
in a real way (Guinez-Cabrera et al., 2020).
Thus, SL has positioned as a vocational edu-
cation strategy, combining academic training
and community service (Ganga-Contreras et
al., 2019b). Therefore, training critical citizens
means legitimizing an educational project that
is committed to social transformation (Traver-
Marti et al., 2019; Esteves-Fajardo et al., 2020).
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As Barrientos-Bdez (2016) points out, there are
tools that make learning processes much more
personalized and flexible, such as mobile learn-
ing (Alises-Camacho, 2017) and the concept of
educommunication (Rodriguez-Garcia, 2017).
In this case, the SL methodology is an example
of the advancement in learning styles and tools.

There are several definitions of SL, depend-
ing on the objective of the study to be achieved; it
can be understood as a course-based educational
experience, where students participate in orga-
nized service activities that meet the identified
needs of the community (Orozco-Gémez et al.,
2016).

The integration of community service
with learning enriches course content, and it is
evident that the benefits of SL can have a triple
positive impact: Student, community and insti-
tution (Al Barwani et al., 2013).

SL experiences can offer business stu-
dents an opportunity to find a sense of personal
responsibility, interact with the real commu-
nity, develop greater interpersonal, Intercultural
and ethical skills (Simé-Algado et al., 2013;
Carmona-Martinez et al., 2014) also experienc-
ing the challenges that real projects regularly
demand, such as time management, solution to
the needs of community partners, and collabo-
ration with peers (Seider et al., 2011; Stefaniak,
2015). In this way, Rodriguez-Izquierdo (2020)
shows that the methodology of SL teaching
influences and improves the academic commit-
ment of university students, showing more posi-
tive attitudes in the study.

On the other hand, institutions bene-
fit from SL —specifically business schools—
because they can obtain contacts and contribute
to the community by improving the image of
social commitment, the link with the com-
munity and achievements through community
services, and the mission of educating students
as socially responsible people (Poon et al., 2011).

In turn, the community can benefit from
this pedagogy, as companies have access to tech-
nical supports in specific business areas.
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For this particular study, SL means a
teaching-learning methodology based on one
or more subjects in an academic program,
which generates multiple benefits for all people
involved. Although there is a growing interest in
this methodology due to its important contribu-
tions, there is still no comprehensive implemen-
tation framework that can be used in any context
as in an integrated two-subject project.

Considering the lack of implementation
of this particular type of project, this study aims
to describe the experience of designing, imple-
menting and managing the methodology of SL
in an integrated two-subject project (costs and
marketing) in students coursing a business pro-
gram at a public and state university in central-
southern Chile.

This is done using the SL model proposed
by Musa et al. (2017), which includes three phas-
es: planning, design and analysis of SL; delivery
of the SL service; and evaluation, reflection and
monitoring of SL.

The results of this work could serve as a
guide for other institutions and teachers who
would like to implement SL and improve their
teaching-learning processes through method-
ological innovation.

2. Learning-service
methodology

Pizarro et al. (2015) show their implementation
phases of the SL methodology, based on Tapia’s
postulates (2007), where the implementation of
SL was in the cost foundation course conducted
from three major phases: (1) search and classifica-
tion of community partners, (2) implementation
of the methodology, and (3) monitoring and eval-
uation. Petkus (2000) also developed a theoretical
and practical framework for SL in marketing to
guide the planning, implementation and evalu-
ation of a SL course in marketing through Kolb
experimental learning cycle model (1984).

This project integrated with SL includes
two subjects and is based on the SL methodology
model proposed by Musa et al. (2017), which is
based on three implementation phases: (1) SL
planning, design and analysis (it involves identi-
fying and analyzing needs and opportunities to
incorporate them into SL processes and activi-
ties), (2) SL service delivery (focusing more on
the implementation of the integrated SL project
that has two steps, establish community partici-
pation and institutionalize the SL in the faculty,
students and community), (3) SL assessment,
reflection and monitoring (see Figure 1).
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Figure 1. A methodology for implementing SL in an integrated project.

Phase 1 ' b Phase 2 ) Phase 3
— —
il v v

Planning, analysis and
design of a SL in an
integrated project

Delivery of the SL in
an integrated project

Evaluation reflection and
monitoring of the SL in an
integrated project

1. Institutional commitment

1. Stablish community

and formation in SL participation
— —
-

2. Conductfeasible studies

2. Institutionalize SLin
Faculties, students
and the community

__________________________________

Source: Own elaboration, based on Musa et al. 2017.

3. Proposal

3.1. Phase 1: Planning, analysis and
design of a SL in an integrated
project

This phase involves identifying and ana-
lyzing opportunities and needs to incorporate
them into SL processes and activities. Two steps
are distinguished:

3.1.1. Step 1: Institutional commitment and trai-
ning of a SL program

Institutional support is essential to achiev-
ing good results in the implementation of the
SL methodology (Guinez-Cabrera et al., 2020).
In turn, it is important for members of institu-
tions to understand that SL is an effective process
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__________________

for achieving academic goals that are valued by
students and the community (Poon et al., 2011).

In the case of the University of Bio Bio
(UBB), it has an institutional educational model
since 2008 which focuses the action on the
students, concerning about their personal and
professional training, and seeking to achieve
an integral development as individuals, profes-
sionals and citizens that allows to respond to
the needs of the environment. In this model,
the teaching-learning process is fundamentally
active, where training is oriented toward achiev-
ing meaningful learning. A significant thematic
focus is the commitment, which corresponds to
professional, personal and social responsibility
on the economic and social reality, favoring the
development of social responsibility through
the training of professionals who are committed
to their community, with an integrative look at
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real problems, ensuring solidarity development.
Training and recycling are essential parts of an
organization for an optimal professional devel-
opment (Barrientos-Bdez et al., 2019; Ongallo-
Chancién & Gallego-Gil, 2020). Within the key
learning components, the experiential context,
procedural, theoretical concepts and the imple-
mentation of knowledge are considered (Modelo
Educativo UBB, 2017).

On the other hand, Bringle and Hatcher
(1996) suggest that during the first stage of plan-
ning, the interested faculty needs to be identified
to develop SL and even form a program. The role
of the faculty’s SL program is to make recom-
mendations of the SL requirements with respect
to courses, students and the community, being
a link between the faculty and the community
(Musa et al., 2017).

The Faculty of Business Sciences (FACE)
of the UBB has an Improvement Plan called:
“Development of competences of students
of the Faculty of Business Sciences, through
the methodology Service Learning and the
use of Information Technologies” (Programa
Aprendizaje Servicio, 2017).

As known, institutions that are interested
in SL should encourage teacher development
activities to develop a common understanding of
SL and increase confidence in the implementa-
tion of this pedagogy (Bringle & Hatcher, 1996).
Without the support of the teacher participation,
incorporating SL into the curricula will not be
enough (Seifer & Connors, 2007).

The UBB has an area of pedagogical and
technological development, and in turn a per-
manent program of university pedagogy by the
curriculum management and monitoring unit,
which provides training to teachers in various
disciplines, among them is the active methodol-
ogy of SL. The purpose of the FACE improve-
ment plan is also to strengthen teacher learn-
ing and management based on real experiences
(Programa Aprendizaje Servicio, 2017 Programa
Aprendizaje Servicio, 2017).

3.1.2. Step 2: Carry out feasible studies

A feasible study is essential before imple-
menting SL in the community (Musa et al.,
2017). There are five types of feasible studies
to be carried out in the implementation of SL;
(1) Course Development, (2) SL Projects, (3)
Operational, (4) Financial, and (5) Technical
(Musa et al., 2017). The studies are described
below.

3.1.2.1. Course Development

The development of SL in higher edu-
cation (ES) is primarily a work of professors
(Bringle & Hatcher, 1996). Professors need to
study how to integrate SL into the curriculum,
which is based on requirements and the career
direction. Course preparation is a crucial pro-
cess in the implementation of SL, reviewing
the remodeling of course content and learning
objectives where SL objectives must take into
account the requirements of students and the
community (Musa et al., 2017).

The project needs to reflect the contents
of the curriculum, community needs and reflec-
tion on SL activities (Gallgher et al., 1999). An
explicit and mutual agreement on the objectives
of SL between the faculty and the community
must also be reached. The faculty also needs to
study course requirements, instructions, activi-
ties, learning resources, and evaluations, in this
case costs and marketing (Musa et al., 2017).

First, the people involved in the integrated
project incorporated the competences of the
generic university profile such as: Willingness
to learn and entrepreneurial capacity (Mayer-
Granados et al., 2019), leadership, collabora-
tive work, communication capacity and social
responsibility; competences that are promoted
through the implementation of the SL method-
ology. According to Barrientos-Béez et al. (2019),
the new teaching model provides a different way
of understanding university and its relations
with society. Autonomy is the main characteris-

Alteridad. 16(1), 51-64
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tic that universities have to respond flexibly and
rapidly to the changing needs.

The competences of the graduation profile
were then reviewed to ensure that the implemen-
tation of this active methodology was consistent
with the student’s training.

Next, the respective courses (costs and
marketing) were redesigned, reviewing the sub-
ject programs to ensure that the course outline
met the content addressed by SL and the needs
of community partners. In addition, the meth-
odology of both subjects, the academic, concep-
tual and procedural contents, and the evaluation
criteria were analyzed, making them consistent
with the needs of community partners. The
courses were appropriate and relevant to the
community, because SL objectives emphasize
how students in this business program can pro-
pose cost and marketing solutions to generate
more opportunities for businesses in the area,
based on the actual needs of the company code
where they are inserted.

The respective academic load (working
hours) of the students was also considered;
this decision allowed the alignment between
the specifications of the subjects in each pro-
gram (costs and marketing), with respect to the
weekly load, which corresponds to five hours of
attendance and five hours of autonomous work
weekly. With regard to the amount of time in
the field work, this variable depended on the
requirements of the community partners, but
it was necessary to have at least one face-to-face
meeting per week, which depended on the avail-
ability of the community partner and the level of
progress of the team work, being considered as
part of autonomous work.

The integrated project was rated with
a grade on the scale from 1 to 7 and had a
weight of 30% of the final grade in both cost
and marketing subjects. Once the effectiveness
of the implementation of the methodology was
assured, the next stage took place.

56 © 2021, Universidad Politécnica Salesiana, Ecuador.

3.1.2.2. SL Projects

There are two types of SL projects: Direct
and indirect services (Gallgher et al., 1999).
This integrated project was a direct service that
provided support to community partners in a
face-to-face way, meeting a particular need. To
achieve this, students needed to understand the
needs of businesses in the area.

This implementation of SL aimed to show
students the relevance of the role of business
professionals; it was intended that they would
become real consultants for companies and pro-
vide all their cost and marketing knowledge to
improve the consulting business.

The subjects were designed in such a way
that students would have the opportunity to
achieve results such as: Effective communication,
job organization, teamwork, identification and
problem-solution, among others (Kearney, 2004).

The implementation of SL in a marketing
course is probably the most challenging, because
it is very likely the first exposure of students to the
concepts and skills required in marketing; how-
ever, it is also an excellent opportunity for these
beginning students to experience the application
in the real world, becoming real consultants, eval-
uating existing business efforts and implementing
strategic plans, where the various functions of
marketing are integrated (Petkus, 2000).

In terms of cost, students could perform
analysis of financial documentation by identi-
fying, classifying, and calculating costs for the
different products offered by the companies,
putting into practice theoretical concepts related
to the matter and to experience real experience,
in addition to complementing this with the use
of information and communication technolo-
gies by building technological tools such as those
suggested by Pontes et al. (2020)

3.1.2.3. Operational

An operational feasibility study can be
carried out from three different points of view:
Faculty/university, student and community
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(Musa et al., 2017). The operational feasibility
study should consider institutional commitment
(Bringle & Hatcher, 1996) and resources. In this
sense, the FACE Improvement Plan provided
support to teachers in the curricular changes of
both subjects and guidance for the implementa-
tion of the SL methodology. When the planning
was carried out, the team determined the num-
ber of students by groups, in order to achieve a
correct operationality of the SL methodology; in
turn, the operational feasibility study identified,
from a community perspective, the most appro-
priate community partners for the implementa-
tion of this integrated project.

3.1.2.4. Financial

Financial support requires the commit-
ment of the institution (Seifer & Connors, 2007).
A financial requirement is usually determined by
the size of the classes and the nature of the proj-
ect (Musa et al., 2017).

Managing fourteen projects within the
community was a challenge and it requires a
huge amount of time, work and resources to
achieve the ultimate goal of SL. The SL budget
proposal was prepared in terms of the design,
planning and costs involved, which was sent to
the responsible unit.

After presenting the SL budget proposal,
financial support was received from the uni-
versity, the Faculty of Business Sciences and
the Department of Business Management. The
amount received by the sponsors was used for
field work, printing materials, launching the
integrated project, administrative and related
work, all of which made it possible to operation-
alize the methodology properly.

As suggested by Musa et al. (2017), the
budget plan was carried out ensuring that the
integrated SL project could be implemented
effectively and efficiently in the community.

The financial feasibility study considered
the costs involved in logistics, where the edu-
cational entity’s units were used, specifically

the UBB extension center, which is physically
located in a central and strategic location in the
city of central-southern Chile. The launch of the
project and the presentations were carried out
in these units, for the ease and comfort of both
the entrepreneurs (community partners) and the
students.

Within the administrative work, both pro-
fessors of each subject had an assistant to ease
the administrative work.

3.1.2.5. Technical

The technical feasibility study relates to
the number of students that can be admitted
for a successful development of the SL project
(Musa et al., 2017), in this case the integrated
project included a total of 64 students, resulting
in 14 teams that worked with the same number
of companies in the area.

Within the technical feasibility of the inte-
grated project, it was also necessary to identify the
technology and communication requirements
demanded by students, community partners and
teachers. The UBB loans laptops to students and
professors. Internet service, projectors, electricity
and software used for data analysis were available
at the education institution.

3.2. Phase 2: Delivering SL in an
Integrated Project

After all the components in Phase 1 were
considered, Phase 2 focuses on the implementa-
tion of the integrated SL project in the subjects
by using two steps:

3.2.1. Step 1: Establishing Community
Participation

Building a partnership between the higher
education institution and the community is a
crucial process for a successful community par-
ticipation (Musa et al., 2017).

Community participation is described as the
collaboration between the university and its com-

Alteridad. 16(1), 51-64
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munities to achieve the exchange of resources and
knowledge that is mutually beneficial in a context
of partnership and reciprocity (Driscoll, 2009).

A well-planned community partnership
is needed to ensure that they are not only will-
ing to participate, but also that the community
and the educational institution can collaborate
effectively. During this moment, both the com-
munity and the university must understand and
mutually agree on the benefits of SL for each
party (Musa et al., 2017).

Since preliminary and effective involve-
ment with community partners is a crucial
process, the SL team designed and implemented
the next steps of involvement between the com-
munity and the higher education institution.
At the first meeting of the Integrated Cost and
Marketing Project with SL, some questions were
highlighted, such as: What is SL? How does the
SL program benefit both parties? What cost and
marketing projects could be developed for the
community? And what are the project prefer-
ences that are related to the needs?

At this stage, an approach was used to
identify the needs of community partners. Since
SL is a win-win situation, the requirements for
the course content, the student’s knowledge and
skills were combined with the list of communi-
ty-proposed SL projects. Both reached explicit
agreement and expectations in terms of execu-
tion by the students to the community.

3.2.2. Step 2: Institutionalizing SL in the faculty,
students, and the community

After identifying the course requirements
for working with SL, the academic unit must
consider SL as part of the student’s culture
(Musa et al., 2017). In this line of work, the FACE
was awarded in 2014 a performance agreement
aimed at the implementation and development
of the Improvement Plan, Funded by the World
Bank through the Ministry of Education of the
Republic of Chile (Service Learning Program,
2017). Within its purposes is the improvement
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of the competences of professionals for the for-
mation of the academic programs of the Faculty
with the SL methodology.

Another objective was to improve the
administration and use of ICT equipment and
infrastructure to support the management and
learning of professors through real experiences
and with the contents of the subjects, imple-
menting the SL methodology and evaluation
tools (Programa Aprendizaje Servicio, 2017). It
is important to note that ICTs have an increas-
ing influence on young people by offering the
possibility of communicating interactively,
experimenting, solving problems, managing all
kinds of data and simulating real situations
(Barrientos-Bdez, 2016).

The materialization of these methodolo-
gies in the subjects was through the incorpora-
tion of an integrated project, which consisted
in that the students had to advise companies
belonging to the Region of Nuble (Chile) in a
concrete need, according to the graduation pro-
file of the business student, turning learners into
true business consultants.

The evaluation of the activity was sys-
tematic and with all the actors involved. It was
expected that the incorporation of this new
methodology will produce the following results:
improvement of academic performance in stu-
dents, significant contributions to the devel-
opment of social skills as collaborative work
(Garcia-Roca, 2019), effective oral and written
communication, the permanent search for learn-
ing, and network collaboration between the uni-
versity and the businesses of the sector.

To achieve this goal, team works were
formed from five to six participants with a total
population of 64 students, resulting in a total of
14 team works (two sections and both subjects).

The teams were formed on the first day of
class using the VARK Learning Styles question-
naire and Team Based Learning methodology.
Therefore, the selection was not out of affinity
and the teams created were mixed with different
learning styles.
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The working groups had to define a
name for their team, and remained permanently
formed throughout the semester and for all the
activities that were developed in both subjects.

The SL integrated cost and marketing
project consulting was developed over a semes-
ter, and students had to contact a company to
work on the project, and a monthly working
meeting with students, entrepreneurs and pro-
fessors was planned at the university campus.

At the first working meeting, the objec-
tives of the project were explained to the entre-
preneurs, defining the commitments of the par-
ties, the students and the entrepreneurs, for the
successful development of the integrated project;
subsequently, each team worked together to
define the problem to be solved by the students
inside the company, and they also developed the
planning of the activities (Gantt Chart) and the
consent of the agreement.

For their part, the entrepreneurs commit-
ted themselves to providing all the information
that the students required for the development
of the integrated project, such as: Attending
monthly meetings scheduled at the university
and evaluating the performance of the work-
ing groups; in turn, students and professors
committed themselves to providing an advisory
report that would solve the problem raised by the
employer in their company.

At each working meeting, the students
presented an advance of the aspects to be con-
sidered by each report in accordance with the
initial planning, which was presented in a writ-

ten report and then orally to the commission.
Feedback was immediate at each working meet-
ing, and both the written report and the presen-
tation were subsequently graded.

3.3. Fase 3: Evaluacion, reflexion y
monitoreo del ApS en un pro-
yecto integrado

Bringle and Hatcher (1996), indicate that
teachers and students can be evaluated using the
course result, such as the satisfaction and out-
come of the student’s learning, while community
partners can assess the impact of SL activities
on their needs met by students in the integrated
project. Higher-order thinking at every stage is
important to enrich the learning experience and
enhance civic responsibility and strengthen the
community (Seifer & Connors, 2007).

After visits to community partners and
the work generated, the students returned to the
University to complete their tasks and reflect in
terms of learning units, individual development,
soft communication skills, and technical skills. In
addition, they reviewed their guide log of each
visit, completed a reflection form and a log book.
In the reflection, information was obtained on
the experience of the courses, the knowledge
and the understanding degree of the courses, the
skills acquired and the impact on the community
of the SL project.

A total of four presentations were made
with written reports delivered with progress. The
aspects evaluated can be seen in Figure 2.
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Figure 2. Evaluated Aspects in the application of SL

-
0 B i a

* The members of the team work introduced themselves, and they presented a clear
explanation of the objectives, structure of the content and the working methodology.

Phase 3 Phase 3

Introduction

Development
of the content

=

The content was presented adequately and coherently with the required complexity

Mastery of
the subject . Main topics are explained fluently and clearly
matter
Conclusions . An adequate conclusion is presen'ted, summarizing the work presented and the
person responds doubts and questions.
Style * Writing and attractivity of the material presented. The dress code is adequate

to a business professional.

Use of appropriate vocabulary for the public present; new words are defined for the
audience. The body language and the visual contact with the audience are appropria-
te; there is security during the presentation and the planned time is respected.

Communication *

Personal * All members introduced themselves, there is a clear presentation of the objectives,
presentation structure of the content and working methodology
oY, Audiovisual support such as PowerPoint is used, demonstrating creativity and dyna-
Logistics i - 9 y Y

mism in the presentation.

Source: Own elaboration based on the implementation of SL

Qualitative-quantitative research tech-
niques were used to assess the impact of this SL
methodology. The instrument used was a self-
efficacy survey applied to students at the end of
the integrated project.

4. Conclusions

It is clear that SL methodology in a busi-
ness program, through an integrated project, has
multiple benefits for all participants involved.

To reflect, in terms of community impact
and university-community relations (Musa et
al., 2017), employers were given a closure satis-
faction survey consisting of eleven questions of
which six were closed and five open questions,
seeking their opinion on the experience of the
project, qualifying the experience of working on
this project and evaluating the skills observed in
the students.
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Students, being able to apply in a practical way
the theoretical content presented in the class-
room, enrich their learning by acquiring experi-
ences from the real world. Community partners
can address unmet needs and institutions can
generate concrete actions that are linked to the
environment.

However, in addition to knowing the ben-
efits of this innovative methodology, it should be




Service-learning methodology in an integrated cost and marketing project

noted that when implementing this process there
are many details that must be taken into account
and must be considered for a good execution of
this SL methodology.

This study described a complete and
detailed process on the design, implementation
and management of a SL methodology that
included two subjects (costs and marketing) of
the Business Engineering career of UBB FACE.

In this paper, each of the phases applied
during the process were presented in detail with
their respective sub-phases, all of which are fun-
damental to achieving a good design, implemen-
tation and management of the SL methodology
in an integrated project. None of the steps is
more important than others, therefore it is con-
sidered that they are all vital in order to achieve
the desired objective of having a meaningful
contribution to teaching-learning through this
innovative pedagogy.

When comparing with other studies, it is
found that Pizarro et al. (2015) indicate that the
implementation of SL is based on three phases
(search and classification of community part-
ners, implementation of the methodology, and
monitoring-evaluation). Likewise, Petkus (2000)
developed a theoretical and practical framework
to guide a marketing course with SL. When ana-
lyzing them in detail, several differences with the
models listed above can be found:

This methodology is applied in a single
subject (there are two in this study).

The work of Pizarro et al. (2015) indicates
three phases, where the first one corresponds
to the search for community partners; then
the implementation phase of the methodology,
where the community partner is linked with
the students; later the consultancy is presented;
and finally, the monitoring and evaluation are
presented. The difference with the proposal pre-
sented lies in the phases and specification of
each one, and this article includes an earlier stage
corresponding to institutional commitment and
feasibility studies.

Petkus’s work aims to provide a frame-
work for the design and implementation of SL
marketing courses, but primarily based on the
course program itself, without incorporating
other operational variables that are essential in
the process for a good implementation.

In view of the background, it can be noted
that the great contribution of this study is to
detail each phase, which begins with a feasibil-
ity phase, since most of the models proposed to
incorporate this SL methodology begin from the
stage of seeking community partners or verify-
ing whether the methodology is in line with the
program of the subject. This study emphasizes
that these phases are important, but it is also
necessary to carry out previous feasibility studies
to know whether it will be possible to achieve the
objectives of one or more subjects that incorpo-
rate this innovative methodology.

The findings of this study are expected
to be useful in advancing the understanding of
how to design, implement and manage projects
integrated with SL, thereby giving value to all
participants and to the attainment of teaching-
learning objectives.

While this study provides great value in
describing the experience of an innovative meth-
odology in an integrated project, it also has a
number of limitations. One of them points to
the design, implementation and management of
the SL methodology in two specific subjects of
the business area and in a single context that is
the Chilean.

On the other hand, the implementation
of this methodology was carried out in a higher
education institution that has the support of this
type of methodology, and that has a SL institu-
tional program. Therefore, the phases to carry
out this type of methodology in another type of
institution could be different or very difficult to
operationalize.

Future research could be carried out in
subjects in other areas, in other contexts in Latin
America and in other types of institutions, to
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verify whether the phases identified in this study
are met or have significant differences.

Note

1. Visual, Aural, Read/Write, Kinesthetic by its acronyms.
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